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Plainfield Public School District 

 
 

Plainfield Public Schools 

English Language Arts  

Curriculum Unit 

 

Grade Second Grade 

Unit of Study 4 
Pacing  5-7 Weeks 

Unit 
Overview 

 

 

UNIT STANDARDS 

COMMON CORE N.J. PRIORITY STANDARDS 
 
Reading Literature: 
RL.2.5    Describe the overall structure of a story, including describing how the   

beginning introduces the story and the ending concludes the action 
identifying how each successive part builds on earlier sections. 

RL2.7     Use information gained from the illustrations and words in a print or 
digital text to demonstrate understanding of its characters, setting, or 
plot. 

RL2.9     Compare and contrast two or more versions of the same story by 
different authors or from different cultures. 

 
Informational Text: 
RI.2.1    Ask and answer such questions as who, what, where, when, why, and 

how to demonstrate understanding of key details in a text. 
RI.2.3    Describe the connection between a series of historical events, scientific 

ideas or concepts, or steps in technical procedures in a text. 
RI.2.4    Determine the meaning of words and phrases in a text relevant to a grade 

2 topic or subject area. 
RI.2.5    Know and use various text features (e.g., captions, bold print, 

subheadings, glossaries, indexes, electronic menus, icons) to locate key 
facts or information in a text efficiently. 
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RI.2.8     Describe and identify the logical connections of how reasons support 
specific points the author makes in a text. 

RI.2.9     Compare and contrast the most important points presented by two texts 
on the same topic. 

 
 
Reading Foundations 
RF.2.3d   Know and apply grade-level phonics and word analysis skills in   

decoding words. 
Writing: 
W.2.2      Write informative/explanatory texts in which they introduce a topic, use 

evidence-based facts and definitions to develop points, and provide a 
conclusion. 

 
 
 
 
SUPPORTING STANDARDS 
 
Reading Literature: 
RL.2.4    Determine how words and phrases (e.g., regular beats, alliteration, rhymes, 

repeated lines supply rhythm and meaning in a story, poem, or song. 
 
Informational Text: 
RI.2.2    Identify the main topic of a multi-paragraph text as well as the focus of specific 

paragraphs within the text. 
RI.2.6    Identify the main purpose of a text, including what the author wants to answer, 

explain or describe. 
RI.2.7    Explain how specific illustrations and images (e.g., a diagram showing how a 

machine works) contribute to and clarify a text. 
 
Foundational Skills: 
RF.2.4    Read with sufficient accuracy and fluency to support comprehension. 
 
Writing: 
W.2.5    With guidance and support from adults and peers, focus on a topic and 

strengthen writing as needed through self reflection, revising and editing. 
W.2.6    With guidance and support from adults, use a variety of digital tools to produce 

and publish writing, including in collaboration with peers. 
W.2.8    Recall information from experiences or gather information from provided 

sources to answer a question. 
 
Speaking and Listening 
SL.2.1    Participate in collaborative conversations with diverse partners about grade 2 

topics and texts with peers and adults in small and larger groups.  
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SL.2.3    Ask and answer questions about what a speaker says in order to clarify 
comprehension, gather additional information, or deepen understanding of a 
topic or issue. 

SL.2.6    Produce complete sentences when appropriate to task and situation in order to 
provide requested detail or clarification. 

 
Language: 
L.2.1     Demonstrate command of the conventions of Standard English capitalization, 

punctuation, and spelling when writing. 
L.2.2     Demonstrate command of the conventions of standard English capitalization, 

punctuation, and spelling when writing. 
L.2.4b.  Determine the meaning of the new word formed when a known prefix is added 

to a known word. 
L.2.6     Use words and phrases acquired through conversations, reading and being 

read to, and responding to texts, including using adjectives and adverbs to 
describe (e.g., When other kids are happy that makes me happy). 

 
 

 

“UNWRAPPED” Power Standards 

District Power Standards 
 
Informational Texts: 
RI.2.1    ASK and ANSWER such questions as who, what, where, when, why and how 

to DEMONSTRATE understanding key details in a text. 
 
RI.2.5    KNOW and USE various text features (e.g., captions, bold print, subheadings, 

glossaries, indexes, electronic menus, icons) to LOCATE key facts or 
information in a text efficiently. 

 
 
Writing: 
W.2.2      WRITE informative/explanatory texts in which they INTRODUCE a topic, USE 

evidence based facts and definitions to DEVELOP points, and PROVIDE a 
conclusion. 
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“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

POWER STANDARD: RI.2.1 

ASK and ANSWER 
 
 

DEMONSTRATE 

such questions as who, what, 
where, when, why and how 
 
understanding key details in a text 

1-2 

Students Know: 

 How to formulate who, what, where, when, why and how questions about an 
informational text. 

 The answers to who, what, where, when, why, and how questions can be found 
in the text. 

 A key detail is a piece of information in an informational text that aids in their 
comprehension. 

 Key words in questions give the reader clues about what information is being 
sought. 

 Key words within a question. 
 "Who" questions refer to people within a text. 
 "What" questions refer to things or ideas in a text. 
 "Where" questions refer to a location within a text.  
 "When" questions refer to the time of the events within a text. 
 "Why" questions refer to the cause of events within a text. 
 "How" questions refer to events in the text. 

Students Can: 

 Answer who, what, where, when, why and how questions about an informational 
text. 

 Formulate who, what, where, when, why and how questions about an 
informational text. 

 Determine what information they are being asked to find in the text. 
 Monitor their comprehension of a text by asking appropriate questions as they 

read. 
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POWER STANDARD:  RI.2.5 

KNOW and USE 
 
 
LOCATE 

various texts features 
 
key facts or information in a text 
efficiently 

2 

Students Know: 

 Text features are used to locate key facts and information. 
 Authors use text features to emphasize key ideas or provide additional 

information to enhance the text. 
 Captions are short explanations under a picture or visual which give the reader 

additional information about the picture or visual. 
 Bold print is a word or phrase written in darker print to emphasize importance in a 

passage. 
 Subheadings are words or groups of words under a heading which tell the reader 

the content of a specific portion of text. 
 Glossaries are alphabetical lists of important words and their meanings, found at 

the back of a text. 
 Indexes are alphabetical lists of important topics and their page numbers located 

in the back of the text. 
 Electronic menus are navigation tools which guide the reader to specific topics 

within an electronic text. 
 Icons are pictures representing specific files or software applications. 

Students Can: 

 Text features to locate specific facts and information in a text. 
 Explain how various text features help readers gain information from a text (e.g., 

bold print is used to give emphasis to text). 
 Select the most appropriate text feature to locate a specific piece of information. 
 Evaluate how text features connect to the greater text. 

 

POWER STANDARD:  W.2.2 

WRITE 
 
INTRODUCE 
 
USE 
 
DEVELOP 
 
PROVIDE 

Informative/explanatory texts 
 
topic 
 
evidence-based facts and 
definitions 
 
points 
 
conclusion 

3-4 
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Students Know: 

 Informative/explanatory writing conveys information. 
 A topic is a group of ideas, usually stated in a word or phrase. 
 A fact is information that can be proven. 
 Definitions are explanations of terms or words. 
 An introduction is a sentence or group of sentences that begins a piece of writing 

and gives the reader an overview of the topic. 
 A concluding statement reinforces the ideas presented in the text. 

Students Can: 

 Introduce a topic in their writing. 
 Determine what facts and explanations are relevant to a topic. 
 Determine when to define terms to aid the reader's comprehension. 
 Reinforce ideas from their writing in the conclusion. 

 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

 

 introduction 

 informative 

 explanatory 

 concluding statement 

 research 

 career 

 occupation 

 community 

 evidence based facts 

 conclusion 

 

 nonfiction features 

 purpose 

 captions 

 bold print 

 subheadings 

 glossaries 

 indexes 

 sections 

 (additional features you deem necessary 

to complete unit) 

 successive part 
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Essential Questions  Corresponding Big Ideas 

1. Why do readers need to ask 
questions? 

 
 
 
 

2. Why do readers need to know and 
use various text features? 
 
 
 

3. What makes a good 
informative/explanatory text? 
 
 
 

 
 

1. You can demonstrate 
understanding of key details in a 
text by asking and answering 
questions such as who, what, 
where, when, why and how. 

 
2. Readers need to know and use 

various text features in order to 
efficiently locate key facts or 
information in a text. 

        
3. Writers write 

informative/explanatory texts by 
introducing a topic, using evidence 
based facts and definitions to 
develop points and providing a 
conclusion. 

 

Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 
(See Appendix A) 

 

Post-Assessment 
 

 
Unit Assessment 

 
Essential Questions Post-Assessment 

 
(See Appendix B) 

 
 

Scoring Guides and Answer Keys 

 
See Unit Assessment Planner 
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Engaging Learning Experiences 

Engaging Scenario 

 
Your class just received some exciting news!  In preparation for the upcoming Career Day, 
the school guidance counselor will need the help of some second graders to serve as junior 
ambassadors. Career Day ambassadors will escort visiting professionals around our 
school. Junior ambassadors will be selected based on their knowledge of careers.  Junior 
ambassadors will demonstrate their expertise of careers by creating an informational 
report, about a career of their choice, to present to the class. If your presentation is 
selected, you will become a junior ambassador and be invited to the Career Day 
celebrations!  Are you ready for the challenge?  Good luck! 
 

 

Performance Task Synopses 

 
Task 1:  Read and Answer Questions About a Poster 

 After reading a poster about firefighters, with the teacher’s guidance, students will 
complete a graphic organizer which will answer such questions as who, what, where, 
when, and why.   
 

Task 2:  Research a Career 

 Working independently, select a career you would like to do research on in order to 
learn more about.   

 
Task 3:  Create a Brochure, Poster, or a Book 

 Working independently, as well as with feedback from peers and adults, use the 
information you learned and gathered about your chosen career to make a poster, 
brochure, or book. 
 

Task 4:  Present to Your Classmates 

 Students will present what they learned about their chosen career to their classmates. 
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Performance Task # 1 
In Detail 

 
Power Standards: 
 
RI.2.1    ASK and ANSWER such questions as who, what, where, when, why and how 

to DEMONSTRATE understanding key details in a text. 
 
RI.2.5    KNOW and USE various text features (e.g., captions, bold print, subheadings, 

glossaries, indexes, electronic menus, icons) to LOCATE key facts or 
information in a text efficiently 

 
 
Supporting Standards: 
RI.2.5    Know and use various text features (e.g., captions, bold print, subheadings, 

glossaries, indexes, electronic menus, icons) to locate key facts or information in a 

text efficiently 

RI.2.6    Identify the main purpose of a text, including what the author wants to 
answer,explain or describe. 

RI.2.7    Explain how specific illustrations and images (e.g., a diagram showing how a 
machine works) contribute to and clarify a text. 

SL.2.1   Participate in collaborative conversations with diverse partners about grade topics 
and texts with peers and adults in small and larger groups.  

SL.2.6   Produce compete sentences when appropriate to task and situation in order to  
provide requested detail or clarification. 

L.2.1     Demonstrate command of the conventions of Standard English capitalization, 

punctuation, and spelling when writing. 

L.2.2     Demonstrate command of the conventions of standard English capitalization, 

punctuation, and spelling when writing. 

 
 
 
Note to teacher: 
           This lesson is to be used as a springboard to a discussion on careers. It provides you an 

opportunity to point out the necessary strategies needed to read nonfiction, while allowing 
students the opportunity to select a career that interests them. Mini lessons on features of 
nonfiction should be taught in conjunction with this unit. 
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Student Directions: 
 
Note to teacher: The poster and the graphic organizer can be found at the end of  
                           this unit. 

 
Task 1:  READ AND ANSWER QUESTIONS ABOUT A POSTER:  The class will read the 

poster about firefighters. (see resources for poster) 
               
 

              Look at the poster on firefighters. What questions or wonderings do you have about 
the poster? Jot down your questions or wonderings.  

 
             Turn and talk to your partner about your thoughts. 
 
             Now it’s time to read the poster. After reading, you will be completing a graphic 

organizer in which you will answer the following questions:  
 
                  

o What is the name that firefighters call their special clothing and equipment? 
o When is it necessary for firefighters to use SCBA (self-contained breathing 

apparatus)? 
o Why do firefighters need to wear suspenders? 
o How is a firefighter’s foot protected from things such as nails and broken 

glass? 
o In the text it says, “As you can see firefighters must be not only brave, but 

strong, too.”  Why do you think it is so important for firefighters to be strong? 
 
 
                 Remember to go back and reread the poster to find your answers and be sure to 

use complete sentences when answering. 
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Lesson Suggestions to Support Task 1 

 

 

 
Performance Task # 1 Scoring Guide 

 

4 3 2 1 

 All 
“Proficient” 
criteria 
plus:  
makes a 
personal 
connection 
to the 
topic. 

 

 Asked questions 
about the poster 

 Correctly 
identified the 
who, what, 
where, when, 
why, and how of 
the poster 

 Identified key 
details in the 
text. 

 Wrote in 
complete 
sentences 

 Demonstrated 
command of the 
conventions of 
Standard 
English 
capitalization, 

 Meets _4__ 
of the 
“Proficient” 
criteria 

 

 Meets fewer 
than _4_ of the 
“Proficient” 
criteria 

 Task to be 
repeated after 
re-teaching 

 Comments: 
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punctuation, 
and spelling 
when writing. 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 

 

 

 
Interdisciplinary Connections and 

Related Power Standards 
Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

 
 
 

 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 
    Initiative and Leadership 
√  Curiosity and Imagination 
    Innovation and Creativity  
√  Critical thinking and Problem Solving 
    Flexibility and Adaptability 
√  Effective Oral and Written Communication 
√  Accessing and Analyzing Information 

❑ Other 
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Performance Task # 2 
In Detail 

Power Standards: 
 
RI.2.1    ASK and ANSWER such questions as who, what, where, when, why and 

how to DEMONSTRATE understanding key details in a text. 
 
RI.2.5    KNOW and USE various text features (e.g., captions, bold print, 

subheadings, glossaries, indexes, electronic menus, icons) to LOCATE key 

facts or information in a text efficiently. 

 
Supporting Standards: 
 
RI.2.2    Identify the main topic of a multi-paragraph text as well as the focus of specific      
              paragraphs within the text 
RI.2.5    Know and use various text features (e.g., captions, bold print, subheadings, 

glossaries, indexes, electronic menus, icons) to locate key facts or information in 
a text efficiently. 

RI.2.6    Identify the main purpose of a text, including what the author wants to answer, 
explain or describe 

RI.2.7    Explain how specific illustrations and images (e.g., a diagram showing how a 
machine works) contribute to and clarify a text. 

L.2.1     Demonstrate command of the conventions of Standard English capitalization, 

punctuation, and spelling when writing. 

L.2.2     Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing 

 

Note to teacher:  You may wish to show some career videos, in the resource section, to 
expose students to various careers. 
 
 

 
Student Directions: 
 
 
 
Task 2:   RESEARCH A CAREER:  You will select a career you would like to learn more 

about. You will look up information about your chosen career and use the 
information you learn to teach others about that career. 
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Lesson Suggestions to Support Task 2 

 

 

Performance Task # 2 Scoring Guide 

 
4 3 

 
2 
 

1 

           Use the graphic organizer to guide your research: 
 

o What are the person’s responsibilities? 
 

o What special tools are needed to do this job?   
 

o How are the tools used?   
 

o How does this job help people and/or the community? 
 

o What special preparation or education skills are needed to be able to do this 
job? 

 
o Additionally, take notice of any other interesting facts you find about your 

career that is not addressed in this graphic organizer. 
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 All 
“Proficient” 
criteria plus:  
includes 
other 
interesting 
facts found 
during 
research. 

 

 Completed all 
parts of the 
graphic 
organizer with 
all required 
information. 

 Identified key 
details in the 
text. 

 Wrote in 
complete 
sentences 

 Demonstrated 
command of the 
conventions of 
Standard 
English 
capitalization, 
punctuation, and 
spelling when 
writing 

 
 

 
 

 Meets _3_ of 
the “Proficient” 
criteria 

 

 Meets fewer than 
_3_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #2 

21st Century Learning Skills 
Specific to Task #2 
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 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

√ Initiative and Leadership 
√ Curiosity and Imagination 
√ Innovation and Creativity  
√  Critical thinking and Problem Solving 
√ Flexibility and Adaptability 
√  Effective Oral and Written Communication 
√  Accessing and Analyzing Information 

❑ Other 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Performance Task # 3 

In Detail 
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Power Standards: 
 
RI.2.1    ASK and ANSWER such questions as who, what, where, when, why and how 

to DEMONSTRATE understanding key details in a text. 
 
RI.2.5    KNOW and USE various text features (e.g., captions, bold print, subheadings, 

glossaries, indexes, electronic menus, icons) to LOCATE key facts or 

information in a text efficiently. 

W.2.2     WRITE informative/explanatory texts in which they INTRODUCE a topic, USE 

evidence-based facts and definitions to DEVELOP points, and PROVIDE a 

conclusion. 

 
Supporting Standards 
 
W.2.5    With guidance and support from adults and peers, focus on a topic and strengthen 

writing as needed through self-reflection, revising and editing. 
W.2.6    With guidance and support from adults, use a variety of digital tools to produce and 

publish writing, including in collaboration with peers. 
L.2.1     Demonstrate command of the conventions of Standard English capitalization, 

punctuation, and spelling when writing. 
L.2.5     Demonstrate understanding or word relationships and nuances in word meanings. 
 
 
 
 
Note to teacher:  In this section, it is intended that students will refer to the poster used in Task 1, or 
be shown an example of a brochure, as guides in deciding how they will display their newly learned 
information.  Students may draw, print out from the internet, or cut out of magazines, pictures to 
enhance their poster or brochure. 

 
 
Student Directions: 
 

 Task 3:  CREATE A BROCHURE, POSTER, or BOOK:  Working independently, as 
well as with feedback from peers and adults, use the information you learned and 
gathered about your chosen career to make a poster, brochure, or book. 

   
             Be sure to include the following information about the career you researched: 
 

o Write an introductory section in which you describe the job and the 
responsibilities required to perform this job. 
 

o Any special tools necessary for the job.  (Include how they are used and how 
they may the job easier) 
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Lesson Suggestions to Support Task 3 

 
o Explain why this job is important. 

 

 
o What special preparation, training, education, or traits are needed to do this 

job well? 
 

o In your concluding statement or section, explain why or why you don’t think 
this would be a good career for you. 

 
 
 
 
 

 
 
 
 
 
 
 
 
 

 
Performance Task # 3 Scoring Guide 

 

4 3 
 

2 
 

1 

 All 
“Proficient” 
criteria plus:  
used some 
appropriate 
nonfiction 
text features 
in their 
poster, 
brochure, or 
book. 

 

Writes an informative text in 
which student: 

 Introduces the topic 

 Uses facts and definitions to 
develop points, such as:   
- tools necessary and how 
they are used 
-how job helps the community 
-what special training is 
needed for the job 

 Provides a conclusion in 
which they explain why they 

 Meets _3_ of 
the 
“Proficient” 
criteria 

 

 Meets fewer 
than _3_ of 
the 
“Proficient” 
criteria 

 Task to be 
repeated 
after re-
teaching 

 Comments: 
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would or would not be 
suitable for the job. 

 Demonstrated command of 
the conventions of Standard 
English capitalization, 
punctuation, and spelling 
when writing 

 
 

 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 

 
 
 

 
 
 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 

 
 
 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  
√ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√Accessing and Analyzing Information 

❑ Other 
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Performance Task # 4 
In Detail 

Power Standards: 
 
RL.2.1    ASK and ANSWER such questions as who, what, where, when, why and how 

to DEMONSTRATE understanding key details in a text. 
 
Supporting Standards 
SL.2.1    Participate in collaborative conversations with diverse partners about grade 2 

topics and texts with peers and adults in small and larger groups.  

SL.2.6    Produce compete sentences when appropriate to task and situation in order to 
provide requested detail or clarification. 

 
 
 
 
Note to teacher:  Students are to use their finished product from Task 3 as a tool by which to teach 
the rest of the class about the career they chose to research.  If at all possible, it may be fun to have 
students dress up either as someone in their researched career, or to use props for their 
presentation. 

 
 
 
 
 
 
 
 

 
Task 4:  Present to Your Classmates 
Students will present what they learned about their chosen career to their classmates. 
 
 
Student Directions: 
 
Task 4:  PRESENT TO YOUR CLASSMATES:   You will use your completed project as a 

tool to help teach the class about the career you researched. 
 

o Be sure to name the career and report on the who, what, where, when, and 
how of the career you chose. 
 

o Be sure to speak in a clear and confident voice while presenting to your class.  
(The more you know about your career, the more confident you will feel)   
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o Use complete sentences when speaking. 
 

o Try to dress up as the profession or use props to enhance your presentation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Lesson Suggestions to Support Task 4 

 

 
Performance Task # 4 Scoring Guide 

 
4 3 

 
2 
 

1 



22 
 

Plainfield Public School District 

 All 
“Proficient” 
criteria plus: 
Used props 
to present 
information 

 

Using poster, brochure, 
or book as a tool, 
student shows 
understanding of the 
topic by: 

 Answering such 
questions as who, 
what, where, 
when, why, how 
 

 Providing details on 
the career 
 

 

 Speaking in a clear 
and confident 
voice 
 

 Using complete 
sentences when 
speaking.   
 

 

 Meets __3_ 
of the 
“Proficient” 
criteria 

 

 Meets fewer than 
_3  of the 
“Proficient” 
criteria 

 Task to be 
repeated after re-
teaching 

 Comments: 
 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 
 
 
 

 

Research-Based Effective  21st Century Learning Skills 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #4 

21st Century Learning Skills 
Specific to Task #4 
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Teaching Strategies 

 Check all those that apply to the unit: 
 
√ Identifying Similarities and Differences 
√ Summarizing and Note Taking 
√ Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

√ Nonlinguistic Representations 

❑ Cooperative Learning 

√Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

√ Cues, Questions, and Advance Organizers 

❑ Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

❑ Teamwork and Collaboration 

√  Initiative and Leadership 
√  Curiosity and Imagination 
√  Innovation and Creativity  
√  Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√  Effective Oral and Written Communication 
√  Accessing and Analyzing Information 

❑ Other 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Name:  _______________________ Date:  _______________________ 
Task 1 
 

  Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

√  Curiosity and Imagination 
√  Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√   Effective Oral and Written Communication 
√   Accessing and Analyzing Information 

❑ Other 
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What is the special 
name that firefighters 
call their special 
clothing and 
equipment? 

 
 
 
 
 
 
 
 
 
 
 
 

 
When is it necessary 
for firefighters to use 
SCBA (self-contained 
breathing apparatus)? 
 

 
 
 
 
 
 
 
 
 
 

 
Why do firefighters 
need to wear 
suspenders? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
How is a firefighter’s 
foot protected from 
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things such as nails 
and broken glass? 
 
 
 
 
 
 
 
 
 
 
 
 

In the text it says, “As 
you can see firefighters 
must be not only brave, 
but strong, too.”  Why 
do you think it is so 
important for 
firefighters to be 
strong? 
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Name:  _______________________________     Date:  ________________ 

Career: 

 

 

What are the person’s 

responsibilities? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What special tools are 

needed to do this job?  How 

or for what purpose are 

tools used? 
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How does this job help 

people and/or the 

community? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What special 

preparation/education/traits 

are needed to be able to do 

this job? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Do you think you would be 

good at this career?  Why or 

why not? 
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Other interesting 

information on this career: 
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Differentiation Strategies 
(Additional Supports + 

Enrichment) 

 
 

Intervention 
Strategies 

 

Specially 
Designed 

Instruction for 
Special 

Education 
Students 

 
 

Strategies for English 
Language Learners 

 

 Think Alouds –  

 Students read text aloud.  
As they read, they pause 
to discuss what was read. 

 Model how to determine 
an author’s message by 
looking closely at text and 
illustrations. 

 Turn ‘n’ Talk –  

 Engage students in 
conversation about their 
learning.  Students 
summarize key 
understanding while 
teacher listens and clears 
misconceptions. 

 Guided Questions –  

 Who? When? Where? 
What? Why? 
Questions asked on the 
level of the students 
understanding. 

 Sentence Surgery – 

 Students write simple 
sentence on sentence 
strip or dry erase board.  
Teacher reads one of five 
cards:  who? When? 
Where? Why? How?  -  
Students are encouraged 
to add details to expand 
their sentence.  (Visual of 
this activity can be found 
on blog “quick formative 
assessments for the k-1 
classroom”.  Link is 
referenced in the 
“Technology-Based” 
portion of this document.) 

 Write About – 

 Working on a topic, 
students draw picture of 
their topic on top left 
corner.  They list key 
vocabulary about their 
topic in top right corner.  
On bottom of page, they 

 

 Use multimodality 
resources that go 
beyond print –  

 Images 

 Animation 

 Sound/Music 

 Performance 

 Guided Questions 
–  

 Who? When? 
Where? 
What? Why? 
Questions 
asked on the 
level of the 
students 
understanding
. 

 Additional 
Supports – 

 Finding of 
answers in 
provided texts 
rather than by 
random 
guessing. 

 Help students 
identify key 
words in text. 

 Examine 
picture or 
illustration that 
accompanies 
words to 
determine how 
ideas and 
information 
are 
expressed. 

 Sentence Surgery 
– 

 Students write 
simple 
sentence on 
sentence strip 
or dry erase 
board.  

 

 Review I.E.P. 
in order to 
determine 
specific 
interventions 
and strategies 
for students 
with special 
needs. 

 Set specific 
goals based 
on student’s 
strengths, 
challenges, as 
well as 
learning or 
behavior 
issues. 

 Some 
suggestions 
are – 

 Providing 
a work 
area that if 
free of 
distraction
s. 

 Breaking 
down 
assignme
nt into 
shorter 
parts as 
well as 
allowing 
for extra 
time. 

 Adapt 
different 
ways of 
presenting 
task  to 
address 
different 
learning 
style. 

 

 

 Think Alouds –  

 Model asking 
questions using a 
shorter text or 
poster.   

 Be very specific 
about what prompts 
you to ask questions 
as you point to 
words/illustrations 
that provide you with 
an answer. 

 Small Group Instruction 
–  

 Make sure students 
understand the 
necessary academic 
language such as:  
moral, central 
message, problem, 
solution, setting, 
compare, contrast 
etc. 

 Allow students time 
to tell and draw their 
stories before they 
write them. 

 Guided Questions –  

 Who? When? 
Where? What? 
Why? 
Questions asked on 
the level of the 
students 
understanding. 

 Sentence Surgery – 

 Students write 
simple sentence on 
sentence strip or dry 
erase board.  
Teacher reads one 
of five cards:  who? 
When? Where? 
Why? How?  -  
Students are 
encouraged to add 
details to expand 
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write a paragraph using 
words from vocabulary 
list.  (Visual of this activity 
can be found on blog 
“quick formative 
assessments for the k-1 
classroom”.  Link is 
referenced in the 
“Technology-Based” 
portion of this document.) 

 3-2-1 Summarizer 

 Students write 3 facts 
they learned, 2 
questions they have or 
wonder about, and 1 
personal connection 
they can make to the 
information. 

 Noting What I’ve Learned – 

 Note taking strategy:  
divide paper into two 
columns – one for main 
ideas and another for 
details.  Boxes are added 
to include drawings. 

 Oral Storytelling – 

 As students sit in a circle, 
have them orally tell 
about a real or made up 
event. 

 Use prompts or 
storyboards to help 
students move from one 
part of their event to the 
next:  One time … Next 
… Then…. Lastly…. 

 Enrichment – 

 Students ask and answer 
questions using higher 
leveled books. 

 

Teacher reads 
one of five 
cards:  who? 
When? 
Where? Why? 
How?  -  
Students are 
encouraged to 
add details to 
expand their 
sentence. 

 Oral Storytelling – 

 As students sit 
in a circle, 
have them 
orally tell 
about a real or 
made up 
event. 

 Use prompts 
or storyboards 
to help 
students move 
from one part 
of their event 
to the next:  
One time … 
Next … 
Then…. 
Lastly…. 

 

 their sentence.  
(Visual of this 
activity can be found 
on blog “quick 
formative 
assessments for the 
k-1 classroom”.  Link 
is referenced in the 
“Technology-Based” 
portion of this 
document.) 

 Write About – 

 Working on a topic, 
students draw 
picture of their topic 
on top left corner.  
They list key 
vocabulary about 
their topic in top 
right corner.  On 
bottom of page, they 
write a paragraph 
using words from 
vocabulary list.  
(Visual of this 
activity can be found 
on blog “quick 
formative 
assessments for the 
k-1 classroom”.  Link 
is referenced in the 
“Technology-Based” 
portion of this 
document.) 

 3-2-1 Summarizer 

 Students write 3 
facts they learned, 2 
questions they 

have or wonder 
about, and 1 
personal 
connection they 

can make to the 
information. 

 Turn ‘n’ Talk 

 Oral Storytelling 
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Instructional Resources and Materials 
 

Physical Technology-Based 

 
Using classroom and school library: 
 
Use non-fiction books about careers. 
 
Comprehension Tool-Kit: 
 
Book-Strategy 1 “Monitor Comprehension” 
Book-Strategy 5 “Determine Importance”  
 
In particular, you may want to look at the 
following lessons:  “Notice and Think 
About Nonfiction Features”, “Explore 
Nonfiction Features”, “Use Questions as 
Tools for Learning”, “Explore Nonfiction 
Features”, “Use Questions as Tools for 
Learning”, “Read with a Question in Mind”, 
“Share Your Learning”, “Explore and 
Investigate”, etc. 
 
 
Wonders Resources 
 

Careers: 

 

Reading/Writing Workshop: 

Unit 1: Families Work! 86-89 

Unit 6: Dive Teams 434-437 

 

Literature Anthology: 

Unit 1: Animal Needs 102-103, Families 
Working Together 104-107, Why We Work 
108-109 

Unit 4: Can You Predict the Weather? 292-

293 

Unit 5: Brave Bessie 442-453 

Unit 6: The Power of Water 532-535, 
Astronaut Handbook 536-553 
 

 
 
 

 
http://gatzertes.seattleschools.org/modules/ 
groups/homepagefiles/cms/1708820/File/Lets 
%20Read%204_5/FightingFireFromHeadToToe 
.pdf 
(Task 1 – Firefighter Poster) 
 
http.//www.scholastic.com/teachers/lesson-
plan/5-day-unit-plan-introducing-nonfiction 
(Lesson on nonfiction text features.) 
 
http://page.reallygoodstuff.com/pdfs/157556.pdf 

Resource guide on nonfiction text features 

http://carsondellosa.secure.misolutions.net/media 
/cd/pdfs/Activities/careers/BB_Guides/CD-
110251_NONFICTION_TEXT_RG.pdf 
Nonfiction text features activities 
 

http://www.powertolearn.com/teachers/lesson_ 

activities/careers/ CBV.123.E.CAR.R4. 

D1k4.pdf 

 

http://kids.usa.gov/watch-videos/jobs/index.shtml 

Short videos for students on various careers- 

prior to Task 2 

 

http://kids.usa.gov/jobs/a-z-list/index.shtml 

A-Z list of jobs –Task 2 

 

http://kids.usa.gov/play-games/jobs/index.shtml 

Computer games on careers 

http://knowitall.scetv.org/careeraisle/students/ 
elementary/index/cfm 
Games and videos on careers – Task 2 
 
http://netsmartkids.org/careers.htm 

Career information 

http://www.prometheanplanet.com/en-us/ 

http://gatzertes.seattleschools.org/modules/
http://page.reallygoodstuff.com/pdfs/157556.pdf
http://carsondellosa.secure.misolutions.net/media
http://www.powertolearn.com/teachers/lesson_
http://kids.usa.gov/watch-videos/jobs/index.shtml
http://kids.usa.gov/jobs/a-z-list/index.shtml
http://kids.usa.gov/play-games/jobs/index.shtml
http://knowitall.scetv.org/careeraisle/students/
http://netsmartkids.org/careers.htm
http://www.prometheanplanet.com/en-us/
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Resources/Item/178897/k-3-careers-unit- 
helps-students-apply-cognitive-and-socio-
emotional-standards-with-68-different-careers#. 
UxX0-68o75o 
Promethean Board Lesson on Careers 
 
http://www.ehow.com/how_7388417_create- 
brochures-second-grade-students.html 
Creating a Brochure – Task 3 
 
 
The following websites are referenced in the 
“Differentiation Strategies” section and can be 
very helpful in understanding a wealth of quick 
assessment activities you can do with your 
students: 
 
http://www.somersetacademy.com/ 
ourpages/auto/2014/4/29/48268612/25%20 
Formative%20Assessments.pdf 
 
http://blogs.goaj.org/fpesccss/2014/04/19/nine-
quick-formative-assessments-for-the-k-1-
classroom/ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.ehow.com/how_7388417_create-
http://www.somersetacademy.com/
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Learning Activities Using  
Text or Program 

Referring to selected texts from a variety of sources listed in the Instructional Resources 
and Materials—Physical and Technology-Based section, identify specific learning activities 
to use while teaching students the “unwrapped” Priority Standards concepts and skills, 
supporting standards, interdisciplinary connections, unit vocabulary terms, and 
extension/enrichment activities. 
 
Examples: 
 

 Model note-taking by using boxes and bullets. 

 Model how to research internet sites. 

 Create a list of safe and approved sites to research (Use websites listed above).  

 Model how to complete a graphic organizer as a shared writing activity. 

 Review a mentor text that shows an effective informational writing piece. 

 Model how to use completed a graphic organizer to draft their writing piece. 

 Model how to type using teachers specific format. 

 Model how to insert graphs, pictures and/or diagrams. 
 
 
 
 
 
 
 
 
 
 
 

 

Lessons to Support Tasks 

RI.1 
To teach students how to read closely: 

 Before introducing a text, identify the main idea or message for yourself.  Go through 

the book and notice the details that support it and flag them with sticky notes.  Then, 

plan out prompts and questions that you will pose to students.  We liken this process to 

Hansel dropping those pebbles leading homeward; by planning questions ahead of 

time, you can more easily guide students to spot the main idea.  Conversely, when 

teachers don’t plan, lessons can go awry.  For example, if the main idea of a passage is 

that cities create heat (cars, buildings, people) and thereby change the weather, and 

you don’t recognize that this is what students should be reading for, then it becomes 

difficult to pose a proper “trail” of questions leading students toward the text’s significant 

details. 
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 During a lesson or while conferring, be sure to give students sufficient time to consider 

the questions and prompts you pose.  Figuring out the author’s main idea or message 

is often hard, subtle work.  Don’t hesitate to rephrase prompts if students seem stuck.  

Remind them that they can look for answers in the text, reread, study illustrations, and 

so forth.  Providing time for students to respond can make all the difference in the 

world. 

 

 Use a text or passage that is brief enough to be read more than once, so that students 

can begin with an overall understanding before homing in on specifics.  As you read, 

pause occasionally to pose questions about words, actions, and details that require 

students to look closely at the text or illustrations for answers.  (Note: When your goal is 

to demonstrate where in the text you found something to support your reasoning, make 

sure that the text is large enough for students to see and interact with.  Charts, 

enlarged texts, and whiteboards help.) 

 

 Model close reading by thinking aloud as you scrutinize a text’s words, sentence 

structures, and other details to understand its meaning.  To focus students’ attention, 

write on sticky notes and place them on the text, use chart paper, annotate in the 

margins, and/or highlight via a tablet or whiteboard. 

 
To help students to determine what the text says explicitly: 

 Model how to determine an author’s message by saying what happened (literature) and 

naming the important facts (informational).  As you do, point to words, sentences, 

illustrations, and text features as evidence and record on chart paper or graphic 

organizers (see online resources at www.corwin.com/thecommoncorecompanion). 

 

 Over weeks of working with different texts, continue to guide students to determine 

deeper meanings on their own.  Use sentence stems and other graphic organizers to 

support students’ explanations of what happened and their recall of important facts; use 

think-alouds so students hear how you arrive at what texts mean, and point to specific 

places in the text to support your conclusions. 

 
To help students make logical inferences from a text: 

 Select texts to read aloud or share with students that allow them to make logical 

inferences.  Ask questions that lead them to infer (I wonder why he did that?  I wonder 

what she thought?  I wonder why the boy in the illustration looks sad?).  As students 

answer these questions, ask them to explain how they arrived at their conclusions using 

specific words and phrases in the text. 

 

 Routinely ask students to show you the textual evidence that supports their inferences. 

 
To support students in asking and answering questions about key details in a text: 

http://www.corwin.com/thecommoncorecompanion
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 Model asking questions about a text by writing questions on chart paper or annotating 

in the margins when using a whiteboard.  Try to ask more analytical (how, why) 

questions than literal (who, what, where, when) questions. 

 

 Elaborate on what led you to ask a question.  When reading a book about beavers, you 

might say, “Whenever I see a picture of a beaver, they’re chewing on a tree branch.  I 

wonder why they do this?”  This will help students recognize that a question is typically 

an extension of something we already know. 

 

 Demonstrate how the answers to many of their questions can be found in the text.  If 

the text is on a chart or in a big book, mark the answers to questions with sticky notes 

or highlighting tape, calling attention to the exact words that help answer a question. 

 
To help your English language learners, try this: 

 Work with small groups to help students feel more comfortable sharing ideas.  Make 

sure that each student has a copy of the text or that the text is large enough for them all 

to see comfortably.  Allow students time to read a text or a portion of one several times 

to make sure they have a basic understanding before focusing on key ideas or making 

inferences. 

 

 Model asking questions using a short text or poster-size photograph.  Elaborate on 

what leads you to ask questions and point to words and illustrations that provide 

answers. 

 

RI.5 
To have students recognize common types of literary texts: 

 Read aloud a variety of literary texts, making sure to include various subgenres, such 

as folktales, realistic fiction, poetry, and drama.  As you read and compare texts from 

two subgenres (e.g., folktales and realistic fiction), chart the subgenres’ distinguishing 

features so that students can refer to the chart as they read and write. 

 

 Set up book boxes labeled “New Stories,” “New Poetry,” and “New Dramas.”  As you 

bring books into the classroom, read them aloud and have students help decide in 

which box each belongs. 

 

 Provide spaces on students’ daily reading logs for them to indicate, often by color 

coding, whether their books are fiction, informational, or poetry.  Note that we include 

three of the four primary genre categories, since these represent the range of texts 

students are likely to read throughout the week.  We do not include drama because 

most students’ independent reading does not include that category.  When grade 2 

students are engaged in a specific genre study (e.g., informational texts), their logs may 

reflect whether the book they read on a particular day is an expository, biographical, 
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procedural, or other subgenre of informational text (see samples of student logs in the 

online resources at www.corwin.com/thecommoncorecompanion). 

 
To have students recognize the difference between stories and books that give 
information: 

 Compare a literary (fiction) text and an informational (nonfiction) text that on the surface 

appear to be about the same topic.  At first glance, for example, both may seem to be 

about wolves, but upon closer examination the nonfiction (expository) text describes 

what wolves are like, the nature of their packs, how they are related to dogs, and so on.  

The literary text, on the other hand, is actually about a wolf named Willy who runs away 

from his pack because he doesn’t feel appreciated. 

 

 Make two charts and title them “What Authors of Stories Do” and “What Authors of 

Informational Texts Do” when they write.  Add to each list as you read aloud and share 

texts with students.  You might list on the story chart that authors “make up the story” 

and “often include magic.”  On the informational text chart you might write that authors 

“give true information” and “sometimes include a glossary. 

 

 When conferring with students, have them select a literary text and an informational text 

from their book bag or basket.  Ask them to explain the differences between the two.  

(Make sure that students have a healthy balance of literary and informational texts in 

their independent book bag or basket.) 

 

 Give a committee of students the opportunity to determine whether new books you 

receive for your classroom library are literary or informational.  Ask them to explain and 

discuss their decisions with the rest of the class. 

 

 Help students recognize that there is a category of picture books – blended books – 

that combine elements of literary and informational texts.  While the overall structure of 

a blended book may follow a typical story line, the author also includes a significant 

amount of content knowledge about the topic.  Gather examples of blended books in a 

separate basket and label it “Blended Picture Books.” 

 
To help students describe the overall structure of stories: 

 When reading stories, use a variety of story structure graphic organizers to help 

students understand how stories are organized (see examples of 

www.corwin.com/thecommoncorecompanion).  To achieve this goal, it’s also helpful to 

show students how other genres are organized in contrast – procedural and expository 

texts, for example. 

 

 Make copies of graphic organizers for students to use occasionally and as needed 

when reading in small groups and independently.  However, be very careful not to 

overdo their use. 

http://www.corwin.com/thecommoncorecompanion
http://www.corwin.com/thecommoncorecompanion
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To help students use various informational text features: 

 As students read and write, call attention to informational text features (e.g., tables of 

contents, headings, pictures/captions, and scale drawings) and the purpose each 

serves.  Encourage students to use such features as they write nonfiction.  Photocopy 

pages of student writing in which students have used text features and have students 

paste their examples into a large blank book, which can be either handmade or 

purchased online.  Title the book “Our Nonfiction Text Feature Book” and add to it 

throughout the year. 

 

 Invite students to sort informational text features into two categories according to the 

jobs they do – those that help readers “access information” and those that “extend 

information.”  For example, tables of contents, headings, and indexes help readers 

access or find information; captions, illustrations, glossaries, scale drawings, and charts 

help to elaborate and extend information that is presented in the text (words). 

 

 Help students recognize that the use of bold print means something different in 

literature than it means in informational texts.  In informational texts, bold print indicates 

that the word (concept, idea) is important and directs readers to pay close attention to 

its meaning as describe in the text, the graphics and the glossary.  In literature, bold is 

used to indicate the intensity with which something is experienced or for emphasis. 

 
To help your English language learners, try this: 

 Work with students in a small group before or after a whole-class lesson or 

demonstration.  Meeting with them prior to the lesson will give them an edge on 

understanding what you’re demonstrating; meeting after the lesson will give them time 

to discuss and process more thoroughly. 

 

 Working with small groups of students, select texts whose structure is simple and 

unambiguous.  Provide a graphic organizer on large chart paper to help students 

discuss and record information as they read.  Also, focus on text features such as bold 

words, pictures, and graphs that can clue the students in to how the text is organized. 

 
W.2 
To introduce students to informative/explanatory texts: 

 Begin by defining the terms.  You might say something like, “Informative and 

explanatory are pretty fancy words, but let’s make them simple.  Informative texts 

inform and explanatory texts explain.  They are very much alike in their purposes.  For 

example, a newspaper informs us about today’s news; I inform you about class rules.  

What do you do when you are teaching a friend how to play a game?  You explain it, 

right?  So as we read informative/explanatory texts, remember they are focused on 

information, and explaining it.” 
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 Provide numerous examples of published informative/explanatory texts weeks before 

you ask students to write, calling attention to the introductions, key ideas or points, 

organization, graphics, and endings.  This will give you opportunities to acquaint 

students with the features they will need to know when they plan and write in this genre. 

 

 As you read texts aloud, ask students to determine the author’s purpose.  Make a chart 

(then post it and add to it throughout the year).  For example, they might decide that 

Nicola Davies’s purpose in Big Blue Whale is for readers to know how amazing blue 

whales are, or that Roma Gans wrote Let’s Go Rock Collecting to encourage young 

readers to collect rocks on their own. 

 

 As you discuss these texts, point out illustration techniques such as pictures (both 

illustrations and photographs), pictures with captions, maps, and diagrams.  Give 

students the opportunity to recognize how each technique helps convey information. 

 
To help students find a topic to write about: 

 Observe students during reading time and see which topics they like.  For example, if 

you notice students going for the books on sharks or space, gather texts on those 

topics.  Put each collection (even three or four books and articles for starters) in a 

labelled plastic bag or book basket so students have access to these sets. 

 

 Have students write informative/explanatory texts on science or social studies topics 

you’re investigating.  This helps to lighten one of the greatest challenges K-2 students 

face regarding nonfiction writing: they’re typically unable to read the texts containing the 

information they’ll need for their writing.  By aligning the writing topics with books/topics 

you’ll be reading aloud and using in shared reading, guided reading, online resources, 

and field trips, you’re building background knowledge they can access when writing. 

 
To teach students to write an informative/explanatory text: 

 Model writing an informative/explanatory piece with the entire class.  This will help 

students envision what’s expected of them.  Provide instructions on how to do each of 

the following: 

 

 Introduce a topic and decide on the key points to include: 

 

o Gather informational texts on a variety of topics and have students notice how 

authors introduce their topics.  Authors often try to hook readers by posing 

intriguing “Did you know…?”  or “Have you ever…?” questions, by starting with an 

overview paragraph of subtopics the book addresses, or by asking a broad 

question such as “What is the solar system?” 

 
o Share examples of nicely narrowed topics to get across to students that “bite-size” 

topics (e.g., how kangaroos feed their young) make for more manageable writing.  
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Have students work collaboratively on a nonfiction alphabet book using a topic 

about which students are passionate.  After considerable brainstorming to identify 

concepts within the topic that fit with each letter of the alphabet, have each student 

volunteer to be responsible for writing a brief, several-sentence piece about a single 

letter/word.  Assemble all 26 entries (with illustrations) into a class book. 

 
o Share with students a poster-size example of an informative/explanatory text.  After 

they’ve identified the topic, have them point out (and mark with sticky notes) some 

of the key facts and details.  Keep a class chart posted on the wall and record how 

authors communicate details through the use of sensory language, comparisons, 

bold print, and dates and numbers. 

 

 Use facts and definitions to develop points: 

 
o Give each student a piece of paper and have each list one important fact about his 

or her topic at the top.  One at a time, call on students to share the facts they’ve 

written and try to say more about them.  For example, if a student writes that 

beavers have sharp teeth, you might ask her what beavers use their teeth for, or 

ask her to describe what the teeth look like.  Explain to the class that this is the type 

of detail and elaboration they need to include in their writing. 

 
o Call students’ attention to how authors sometimes include definitions within the 

body of a text itself to explain important words or concepts.  Such a definition is 

often explicitly stated within the same sentence as the important word – as a 

phrase alongside the word – or in the sentence directly following. 

 

 Organize their writing: 

 
o Provide students with 4-by-6-inch index cards and have them write one idea or 

point on each card.  After students read over what they’ve written, they can 

rearrange the cards into an order that makes their information easier for the reader 

to follow and understand.  Once they do this students often recognize that they’ve 

forgotten to include something important or that they need to more effectively 

introduce their topic or conclude the piece. 

 
o Give students in grades 1 and 2 a sheet of copy paper that’s been sectioned off into 

four quadrants.  Have them write one sentence in each box about their topic as a 

whole or one key idea or point they’re trying to make about the main topic.  For 

example, if the main topic of a piece is the rain forest, a student might write four key 

ideas (one in each box) about the rain forest in general, or he might write details 

about one section of his piece, such as the emergent layer of the rain forest.  Either 

way, this method allows students to review the order of their points, cut the boxes 
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apart, and reorder them as needed.  Grade 2 students might simply renumber the 

boxes instead of cutting and pasting. 

 

 End their pieces: 

 
o Share published writing with students so they can see how authors conclude their 

pieces.  Have students practice writing a variety of conclusions for their texts. 

 
o Create a list of ways authors conclude their pieces and have students choose from 

the list.  Authors might try to enlist the help of the reader in working toward a cause, 

ask them to try an experiment at home, include a recipe for them to make, or 

encourage them to join an organization. 

 

 Illustrate their texts effectively: 

 
o After showing students their options for illustrating their informational/ explanatory 

pieces – pictures (illustrations and photos), pictures with captions, diagrams, and 

maps – invite several students to share their writing with the class and discuss how 

they might illustrate various sections.  Ask the student authors to read portions of 

their pieces aloud and state whether or not they plan to illustrate their texts and, if 

so, how.  Encourage classmates to also offer suggestions.  When possible, put the 

writing up on a whiteboard so that all students can see it easily. 

 
To help your English language learners, try this: 

 Allow students to draw or illustrate facts and details about their topics, and label them.  

Then provide predictable frames for them to continue adding details (e.g., “Elephants 

live…,” “Elephants eat…,” and so forth). 

 

 Select three or four examples of informative/explanatory books or articles and flag 

particular pages that could serve as models or easy formats for students’ entire pieces 

(e.g., “Five Fabulous Facts About __________”; question-and-answer formats; a single, 

detailed drawing with labels all around it; or cutout photographs and captions.). 

 

 Talk with students about how to “bookend” their work with an opening and closing 

sentence.  Bring in actual bookends to illustrate what you mean. 

 

 

 


